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Elliott Washor. Dennis Littky and their colleagues at Providence. Rhode
Island -s Metropolitan Regional Career and Technical Center (known as the
Met) explit:illy built autonomy and control into the sehoors design. Washor.
Co Principa] ofThe Met and Co DirectorofThe Big Picture Company.
Stri:I,Nes the. imporiance o f -flexible walls that let you change the space as
you nt.(:,1 1<, r.harge ji. This puts control in the hands of the educator as
oppo>,ed m the district. You have ti) build flexibility into any new building:
you' re building schorils that you know will change. It takes years to understand
what m (jo with the spac·· that you're occtip.ving.'- Principal Ted Halldiscusses
an addition iii the workm at Souhegan }ligh School in Amherst. New Hampshire
iii expand thi· nine -year old school huildingthat's al readv overflowing with
stude:nis. "Fl,·x il,ility is the most irnportant thing M (·are including in the
additic i n. We try not to make things sperific.-

1):inic·I Creli. Noble High School'st Pri,ject Architect. eliseusses how teachers
platined 1(j repurpose. space even beforethe school opened its doors. -Every
{:(immunity has a pretty large slorage space. where they can put furniture as
thi·y ari· moving thing,sarmind and where they can put student projects. The
te;ic·jiers :ire· going to ils,· them as yet another smal|group space. in this case
a p l;we w h rri· they (·an do tutoring or meet with five or six kids within this
small suiti· iii' 10(ims."

O l de r Ar.hool s d on' i yield eas i l y 10 1 ran s fo rmat i on . hut i t s possi bl e t o rework
existingspar,·10 create intimate settings. Principal Debbie Meier's Mission
lilli F,lementary School operatesinacemury ·olt{ building in Boston.Cutting
;111[1 renovaling (:ost 10(} much, bul Meier found ways to use Mission Hill's
[·xistingsinic·ture, particiilarly il, long. 14 footwidehallway. -The corridor
ilst'ltia Shared |ivingspace. If I strpout of the office M thecenterofthe
jschool. therc· arr Iwo litile communities al each end. They have integrity-
Ilicisr Iriirht·,·s ket.p those kids until eighth grade. The space int}ic· middle
01'llit·Imilding i.8 113(71 1-orsh: red notice.sand isa ce n t ral r.o nimunications

placv: The rcirritior bcconw< the piace where people chat with each other.
where we highlight Current Clirrictilitin. When thekids study Egypt. the.
corritl(jr lift'(int('S i he Nile river. When they're working on railroads. we have
freight tracks dc,wn ilir ernie.r. The corridorb.comes the unifier of eurri-
rulum anilidrai. Brrait..4· 01' the wi(It· rorridor,4. 11'H easierto creal{·the

4('1}K{' thilt trit<·het·,H:Ind kidscul|,21)£)1-,11{·.1(·r·oss {·lass['c)(}rils. We us('this

691,11·r, t,iwilarwr mimethingthal ni·had in mimi."
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i Herb Childress 3

Homes to Powe,jul Learning & Delight

Arc·hitecture ha., manrpurposes. /t keeps the rain 08 our heads. keeps our betongings
secure. and brings pride and beauty to our tives. But architecture-and school buildings
In particular - fando jarmorethanthat. Everrbuddingerermadecarries withinit the
grids r#'its creators. Ju st as ice can learn what uns important about ancient societies
43· emmining thdrphy:swalartifficts. we cansee what we ourselves value 5- looking

fit the buildings we construct. In Amerira. schootjacilines usuallrpromote economies
ofseale. separation o-kids and adults, passivit,ojlearning. and standardization of
practice and mt:come, If/eden't seek these results maliciously butourdecisions-from

the aty penod dar to ro w -and- column indwidual (:lassrooms to large consolidated
high schools - lead to these results.

Architecture alimist ner€fr (11es behaviors directly.
but it certaintr makes some artions easier and

fithers harder. lia Mchool building clusters its

ndministmtive stail'aioay from teachers nnd
students.it helps administrators work together
n upre eflinently. lahile a.t the sime time i nereasing

the ixolation o/'those decision-makers j'rom the
teachefir and studentx theysm e. 4 a schoni locates

It.se/j in the heart (4 u town, it alloics easier areas

Birstudents to the real dar-to darlijeojtheir
community. f a adnol uses one-piece desk/chair
combinations. u minjlbrces learningcs an indi-
pidital at/. and binders collabomtion and group
uildentanding.

/j'we (ictively want to pursue di#brent goals, then architecture can help us do that as
well. IFec·un use mlersections in corridirs to enha,nce social contact. [Fecan arrange
mbles and chairs in wars thal help learning beconie a jo.*l, unse(jish act instead.
+: siolu pe,jbrinance. We can locate our schools in the centers of the neighborhoods
the}-sen,p. to pmnwie parental contact and h.tudent service work. IFeran use local
hen,i,·cs like, th paters and athletic programs to reduce the isolation oj'sch col from
communth·(mdincreasedwnuml)en; ofadiltsinkils'lives. Wecanmake theprincipal's
o#ic·c the heart qftheschool ccm,munitrmtherthan a punitive outpostfbrthedisobedient.
Schools can le he/plul. satisj')ing. and equitable places. Architecture alone will not
make them .so, but we can use buildings to assist us in ci·eating schools that are homes
w power/id Learning and delight.

Her·b Childress. D rewtor oj Refenrch at the /ji; r/lrea Coalition of Equitable Schools. wrote
1.wid,Irpinpf 4,1] Re,is'91<&1.1.9.ndsci!,OP·b 1,/v' 0.,r.1.;mvill,1.{.4 3.4,1.1 ireq of n..Tee.ugfer«

(mate l.'im·eiwiti· ofNe•M: York Ars*). 1 pen etratmg look a f the use and infaning ofschid.
home rind rown m reen.i,gan 'lirrs.

il{)HAI: K (8) FALL 2001
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Noble's architect Daniel Cecil describes other ways to incorporate flexibility:
-We created an art wall. which is located next to the entry to every community.
Ihis is a six foot by eight fool piece of painted plywood. and a team building
ex{.rcise at the beginningof every Hemester will be that the students and
teachers gr.t together and decide how they are going to decorate and cus-
tornizc that wall.In far.1. they cain do it every week if they want. We made it out
01' plywood 40 1 hat t hey can paint a mural on it. they can nail things i nto it.
Ihey can put a sculpture· on it, they can pin their photos on it, or anything
else thai they want to do to make itspecialto them. 11 is right there atthe
entranee signil'yjrig that it is a special space for them." Memorial pri ncipal
P,im Nash recommends open communication with unionized maintenance
st;lif. -1 n our planning sessions. students wanted to paint Neighbo rhood
walls. You have to make.sure that you have working relation wi th un jons so
kids can do thosethings. it'san ongoi ng negol iation process. Their in itial
reaction is no, we paint. we clon't want our job taken away. But as they began
R, 11 11 dri·stand what we're trying to do. theysaid 'Sure. they can paint a wall:"

|HI |4)KI 11 01 11·\11 1\81 1 1<\VIRON'MI·.\ 16

In his book /.andscapes Of Betrayal. Landscapes 0119: Curtisville in the Lives of
its '/Denctirers. I lerb Chilciress. Director of Research and Communications at

the lia¥ Aria Coali,ion (11' Equitable Schools, examines how place affects
lernagerM' senst· of belongitiMand attachinent in their school and community.
|Ir le:11·11(71 1!'('111(·11(|c) us| V fr m obiwn·ing where students chose to hang out

1/oliA(J. (9) FAI.I. 2001



f Principles that Guide School Design 3

if/hat guid€lin€s do schools folloic when designinir new spare to support learning that
reflects the CES Common Principles? Noble High School in North Berwick. Maine and
the Jutia Richman Educational Complex. six autonomous schools under one roof in
New Yor* Citv. provute emmples of the operatingprinciples that guided theirplanning
ard decision making.

JUMA RICHMAN FDUCA·HONALCOMPI.EX

· Thesin» strudure shottld bereconfigured into u complathatit'ould house multiple schools.

· Each school should beregarded as anautonomous unit. ha ring controlover mr*culum.
educationalphilosophr, sta#ing. schedule and organization.

· No single school in the eninplershould exceed,300 stlidents in order to promote both quality·
education within schools and a sense ofcommunity among schools.

Each school should be allocated a secure and autonomous space.

· A governance structure shou/.d be created with in the complez that tuouid Aster a,nd
support denzi,emtic decision -makwig. school autonom Y. and a building- wde community.

50,1 R<. E : -The Tran*rma tion of One Lagre Urban High School.- b}-Ann Cook. in Creating New
Srhoc,Is: 1 1„w· S mall Schools Are Changing American Education. Evans Clinchy. editor. (New

York: 7>nehers C,Wle'Ze Pre.is, 2000)

NOBLE HIGH SCHOOL

· The school xhould a bolish anon.nity br creating schoots with in schools.

71:e spaces should re/lect the concept of student as worker. teacher as coach.

Die curriculum should be collaboratively designed. interdisciplinary' and project-based.

The school should be a community center that brings community members into the
education ofits stitdents.

· 7he schoo/ .should bejierible in design. material andjunction

souncE: -From Semich: Des,rning and Building a n Essential .School"presented a: CES's 1997
Fall Forum b r john DAnieri (Freeport High School.jonner Noble High School Future Planning
Comminee Co -(bit jr) and Duniel [F. Cecil..4/,4 (A»d Architect. Hamman AssocLates. Aubu rn Maine)

11()11,('E (10) FALL 2001



in schori]. "Kids flocked to rooms where they had control overtheir spatial
organization. where they could crowd together at the end of a lab table or sit
on trip of one. where they could sit at the edge ofthe stage and let their legs
drape down.- Comfortable seating. carpets, quiet corners and private niches
are hallmarks of rooms where students get down to work. Debbie Meier says.
"You need big and difftrent sized rooms. Crowding people causes anxiety.
and that tension and anxiety is contagious. Larger spaces create escapes: at
Mission Hill.we use our halls so that kids can escape.

Coalition schools are rei:ognizing the need for kid.s to reshape their environ-
rrier,1% and i n response ari· banishing desk-and- chair units and bringing in
small,·r. c·asily (:cilifigurable tables and chairs. At Caledonia High School. a
(:ES school in Caledonia, Michigan. principal Ron Moag not:es. "High school
students are more like adult learners now. They come to us with more expo-
surf· m different environments and work experience. H nothi ng else. w·e can
us(' furnitil re to create an environment that supports them. In the new school.
Fd love to go with tables and chairs that can move around. We need to treat
each other with respect and accountability. Otherwise. were juvenil izing
81 Milerits who n(·ed more towork effectively."

Schools arc: also capitalizing on the power if inforrnal hang-oul spaces. At

Ihr new Nobir High School, Daniel Cecil created accommodating hallways:
' Wr thickerrd corridors and we made odd shaped nooks and crannies,
whirh is ahimplee ihing to (]o, and very inexpensive. but it will createa lot of
mrmorable„pa(:(:s that we think the kids willlike." Souhegan clustered
10(:kers at thc· ends of carpetcd hallways. drawingstud c.nts into the building
and hushing i hi· orn ni present metal-slamming mid-corridor school noise.

waKIi ov(·rthr. rest of thi: school.She. point.5 out.-What can be done with
Pamela Nash plans for Mernorial's Neighborhoods personalization e flee tto

rxixting.spacc· i.9 40 important. At this point. when you walk intoourbuilding
into the foyer, it's filled with lockers. Wc:'re planningto take banks of lock-
ers out and our wijc,clworking classes will build benches and planters to
change liw way people ferl when they walk int{) the school."

11()HA(:F f lip FAI.1.2001
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At Urban Ac·ademy, Ann Cook paid close attention to the school office.
-We made the space support what we want to do. Our off'ice is the old Julia
Hic·hman office. It used to have a long counter separating staff and kids.
Now. :ilit lic· teachers have· desks in this room. There's a Xerox machi ne and

phones th:111hr kids use. 1 .ockers arc·in here and it'S a traffic point to the
studeni lounge. It's not aboui distance but about access, accessto adults.
Since Urban's aclults are all in this room. we have few turfissues. Kids and

teachers relax on couches and beanhags in the hall. We want adults available
to kids all the time. We've 1 ,·ird to mit kr it clear that this an open place where
kids havearcess to adults.- Dc:libir Mrier describes: similarenvironment

at Mission lilli: - In our shared cross generational office. kids feel some
ownership. The o ffice is not an office: it's central casting. where everyone
ran find (1111 \1 hal ('v(:rvon(· (ise. is (loing."

HORA(: F f1Z3 FALL 2001
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Caledonia's Ron Moaghas spent the past year immersed in the planning
process of building a new school. "We started dreaming in an all-facility
in servire d;v. Then each department or school team chose a representative
to sit on the high school c:ore design team. The team included community
people and middle and high school students. After our bond was passed.
they provided input duringa two-day planning process. Architects joined
the meetings and put the. vision cirl paper for the group's review. and so it
went for teri rn,inths. We also had two community forums open to all."
Moag deseribes visits from Caledonia teams to other schools as crucial to
developing a building plan that woujd support the school's current goals
and allow for the possibility of -change ten to twenty years down the road
without having to do a lot of physical structural change."

While a well coordinated. inclusive process needs to be in place to include
multi pie voices, m iscommunications can occur. Elliot Washor observes.

"Moist of the. time, people dont talk the. same language. Educators don't
1, r 1 p r s t a r i c] h o w t o h u i l d a n d d i s; t ri c. t s . sc h oo l b o a rd s a nd a rc h i t ect s d o n ' t

understand programmatic design. Flexibility and personalization mean
dj fi¢· r(·rit things. Flexible to me means being able to contro] the rooms
I trach in. but flc:xible from a building planning point of'view means that
a building is equipped to grow fTorri 1.200 to 1.600 students. Language
and imagi:M can cause confusion. You need to put everyone in the same room
and keepllic:m there longenough sothey understand that you're designing a
space in which form follows function. Almost all thetime you can get beyond
ihos,· things. bul you have m be aggressive:

In the mid · i ggos. Amar High School in San Juan Bautista. California came
i ritti 11(:ing as a result of the creation ofa new school district. Its staff, includ

i ing 1 ) i !·(·rl (,i· (]ha rli ne MrKowern. worked with architerts and the cornmunity
to plan a new building for ihe 370-stildent school. Despite a promising

start. the. project b(·Kan to suffer due to financial constraints. Mc:Kowen
renirmber,t: "A bond issue didnt pass and things started getting cut back.
Pretty soon things started costing more than they were supposed to. We were
put ling corners her(· ar 1 i here and disc:ouragement set in because we were
i 11 i, (71 in promisgr Mituat ion. The campus was su v pose d to be four or five

buililings will jone to tive (·la.Ksroorns in each. Theidea was thal these would

1,('lmilt in phases. Two(iftlic !11 wer(· built , bul that w·as it . and now we work

HORAC F (13) FALL 2001



out of a row of portables in between them. We weren't prepared to make
compromises. When they had to happen we had to be really' reactionary with
a horrible timeline. The next time l do this. f will come up with a priority list
to be ready for compromisses and cuts," However. Anzar's staff has turned

their space disparity into a strategic advantage. or has at least found the
best side of the disadvantage, as Mc:Kowen describes: -Only a couple of
Ic:achers stay in the same room for more than ayear in a row. Veteran teachers
mr,v(: around. This makes sure that Tic, one is somewhere-good or bad-
permanently, andallofus are accountable for each other's state of being.

Thisis going beyond collaboratingand goingto true collegiality." At Anzar.
(·hanging classrooms is an honor. acknowledging the strength of more

experienced teachers,

41 171 '1 IIi·.M<).11 \ 1

1(·achers. principals. and community members who have made small and
grarid changes to personalize their schools consistently give a fe w pieces
01' advice. Focus on your pedagogy and values: know precisely what you-re
supporting when you move toward arch itectural change. Be ready w·hen
linancial opportunifies arise for new buildingconstruction. building
j·c novation or building addition. Be absolutely clear about your values and
prioritics. Work with like-minded design professionals. Solicit input from

I he most rifective teachers and trams. the most engaged students. and the.
school's larger community. Fight for what you know your school needs and

your sti,dents deserve.

Physical Al ructuresan: more'. given to change than ihey appear. Even small
changes can make a significant difference in strengthening bonds of con
n(:(·lion. When schools focus on finding ways for students to do real work
and emerge from school with adaptable life skills. they canthen reshape
theirbi,ildings to create thu, best places for learning.

1 101·:irr tints m hear- n bour ,-im r e-rperienres with changingschimi stnictures m support sm n U learning

r i m m unities and the 1,91 Common Principles. Go to www.essentialschools.org and join CES Interactive
Ikir ri jiillow up disrussim: look fur Educciti ona/Arrhitecture on the Highlighted Discussion List. Oremail
1/ortic·e:i miunr. Jill Darid.son. at Jdavidson@essentialschools.ory. we'll be collectinglourcomments and

vidding thrm w futur, online vinions Ofi [orace.

110]·WE fll) FALL. 2001
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>. School Design:
An Architect's View -

Architect and educator je ffery A. Lackney. Assistant Professor in the
College of Engineeringat the University of Wisconsin ·Madison. created
"Thirty-Three Principles of Educational De.sign- to focus school planners
ori the goal of creating iritiniale. human - scaled. flexible and enduring
educational stpaces.

A hand ful nith(: principles. adapted here for use in Horace. can help schools
take adva ntage of opportunities to create small effective learn j ng environ-
ments linth with in new school buildings and within existing.spaces.

f]{,M\11 JIN |LINI\1\11%1

MAXIMIZE COLLABORATION IN SC}{001 PLANNING AND DESIGN

Involve a wide spectrum of representatives from the commun jty during
the planning and design of a school. Authentic partic ipation can assist in
building conimunity support forthe passage of bond issues as wellas give
thi: community a sense of' ownership in the process and product.

1'],AN fir. Ii(H) LS AS NEIGI f BOR HOOD- SCALED COM MUNITY LEARNING CENT ERS;

I'lanfr,r i he 1 radit jona] school building to be transformed into a community
learning renter. Allow shared school and community functions into a
cohisive: facility or network of closely adjacent facilities.

1)1.AN FOil I,EARNIN(; -1'0 TAKE. PI.ACE DIHECTI.Y IN THE COMMUNITY

Formal educational program partnership.s have been established with
inusruitix. zons, librariesand other public institutions. as wellas in local
1),isiness work])]ace Settings. Sharing school and community facilities
prevents rosi duplication for gymnasiums. auditoriums. performance
spaces, and cc,nic'rencing facilities.

\/.11/1 1.1 \Ii\I\{;

STI]DEN 1· AS WORKER

Design fora variety of learning groups and spaces. Allow for as wide a variety
·d; Al <'ri'!' 1,7·64' ' r d':rK 79* tnib'u:, 'Amzh)A .Cn.ut/vt ·plcl*,;ahj.lij vyrb (1n+1;nJJ/j ,Jn.r
space with adjacent. smaller, enclosed spaces. Ensure moderate visual
I, 1,(·11 rwss, yel Ills, 3 1 ' 11*11 1·(' 1141<' c imt e acuusl ical barriers.

1 11()1.Mi f/5 FAII. 2001



PROVIDE RESOURCE-KICH WELL-DEFINED ACTIVITY POCKETS

Ensure that each large-group. small-group. and individual learning space
is an architecturally well -defined -activity pocket- for two to five learners
with all the necessary surfaces. display. storage and resources. Activity
pocket can take on a varietv of architectural forms: simple learning centers.

lofts. small alcoves and/or lecture pits. Include a variety of furniture layouts
--some rentripetal for group work. some facing outward for individual work.

PROVJDE S·f'tifims TO SUPPORT PROJEC.i'-BASED I.EARNING

New instructional methods based on real-world authentic learning and
authenticassessment methods will require a new form of instructional space.
Providi. lorations for the generation and storage of semester-long projects
as well as student portfolios. Include space for ind jvjdual. small group. and
larger group productions. including but not limited to audio/visual /digital
studies, dance and performance studios, workshops for various visual arts.
photix:opy machines. and large open project tables. Adjacent to the portfolio
process studio. provide flexible experimental lab stations for groupsor
individuals to explore and demonstrate discoveries in the phvsical and
biological sc:jenres.

ES'I A B LISH A VARI ETY 01· 01·1 1)008 LEARNING ENVIRONMENTS

Crratc· s pac·es outside and adjacent to the building on site or on neighboring
sites thal mirror learning space within the building. To maximize the
chance 01'year roundum: of parisof theoutdoors. create favorable micro-

eli rn git es by protecting outdoor activity areas from prevailing winter winds
anc] from the e'xtreme summer sun while allowing winter sun to penetrate.

Ii\(.1111£6 ·\11\11\1*18\11)85 \\I'l'\HI.\IN

in<(,ARI) Ti.Ar'liERS AS PRI)!ISSIONALS

Provide private or semi -private office space for teachers. including space

['or personal hclongings, phone/fax. personal computer. information
trchnologies, desk ;ind personal library. Cluster teacher offices together,
1)iiI avoid overly large groups. The location of teacher offices should be
adjacent but nol central to instructional areas-teachers are not the center
i)1 education. learners are. Provide conference rooms where larger groups
tif' tearhers ran meet formally to exchange in formation and teaching
rqwrirtic·rK willi ilici,1,(·Ives and with school visitors. iIi('lucie formal and

infi, rmal merting space. with Supporl areas such askitchenetles, storage
inic! privair restr{,c) Ins.

31(,HACI 16 111.1.2001



In,914. TEEL SizEr intrfiduced uh to Horace Smd.
the prota#(inist of Horace-s Compromise. the
[eucher u.·ho jb und hi.inge/j-- inevitably. innocently

shortch,inrt.ng his studen,K because 0/ the war
hts trpu·al Amencan st·hool um.s structured. Since
thux time. the Conlition of Essential Schools has
ww A:ed to change the n.<i twe oj'.sc·houting in this
t·otintry. {)ar ji>urnid, \\(irace.has artic.ulated our
pEston n/achoo/,s where intelectuot excitement

aninuttes every ch Ad s face. where teachers work
togi'ther loifil better 81 their cmft. and u,here all
children jlourish, reardleNs oftheurgender. race.

or class niong with practimt help forgetting there.

Als ionguile renderi will He. Horace has a new

took and a new editor. lam delighted to welcome
jilt 11(lvidwon to 1/12.9 pu51.t.i un and conlident that.
renders witi rrintinue to lind Horace fo le an
855ezilial re.houl'(·C.. Ow neu)onrs.al crefiles mum
forviecm @pducawnfrum m,rnelwork. and we
trwue /nu m tet us know h o u.,yot, imuld A ke to
contribute vuur voice m Hurace.

Kitc·h rear. in utir./bur issues. we int/l i,cus on a
yer,Br topic in mi,rh ophe ker ureas 0/school
relorm: school design. c lissroompractice.
leadership. u nd community connections. As

Kuthleen Cahman NOted m he jinal issue as
fili/or')/- Hornce tail Apitig -and despite al/.of
sfie zlifilli.nA,es,Iw/<1(e H<),ace&ilirhiui,uldbe

hefirtened brthe prugness we'Ve made since 1984
111, race witt help us shan' iuhat ive in the CES
rwel win* 47ww about makin*schfulsplaces where
ver,rhm do imf haveto compromise-and where
Al,/s thrit.<.

4 at
< 11 411,1 pr[,01..+Kv

(:ES Natiorid

K.recidive Di,vi·10%

1Fhen J worked inn schools. 1 devoured Horace

and its immediateeramptes of t<te - changing
g·ork in CES schools. Along With manr. 1 am
gratejill both m the passionate people unshakably
fi)(·used on makingschools better and to Kathleen
Cushmanjorrelayingtheirstories. jt is an honor
tocarrY on this work. 7?tanks to cz/; oftheschool
sm#and students whogenerouslv helped. thanks
<ilw both to tht' CES National stat/(ind the talented
people at lovejoY(creati:ve) -the-r brilliantl,
transjbmied the look oj' Horace ·1£,hile pi·eserk,ing its
spirit. f'inallr. / am Matejid to ali of the contributors
to thi,s issue: it tru ty uia s a colla-borative e#ort.

/}#er researching archuedure's e#>ct on th e power
ofsmall learning communities. 1 belost mr taste
fbrthe word -classroom. -Fe need tmnscendent
Langlicige to evoke neic images for students' u,ork·
environments.and we want to hear more about

phys04(Y transionned schoot,9 - Pe will contrnue
th  s conversation in CES 's di sc Ussion groups (at
our web site, www.essentialschoots.01*). and you
can email me at Idavidson@essen Ualschoots.or*.
in the next issue oj Horace. devoted to classroom
practice. we ·itill jocus on how tea.chers m·e
m.ain f ainintr the,f· cmnittment to Lifternative
usse,<·snrents in the cunent accozlntabdity·-driven
polic}·enpii·enment. /wantyour storie.s please
be in touch.

1 1 U D.AvIDSON
Horace Editor
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ENCOURAGE. ADMINISTRATIVE I.EADERSHIP BY DECENTRALIZING

ADMINISTRATIVE SPACE

Decentralize administrative functions throughout the school/communitv
learning center, yet ensure that each portion is visible to public areas of the
school and not on the periphery of the school or hidden from view.

PROVLDk PARENT INFORMATION CENTERS

The parent infbrmation center can .serve to help interested parents learn

morr about the school. to exchange and share their diverse knowledge and
information on any number of topics. to act as a public relations office.

and. most importantly. to act as a hume base for parents within the school.
Providi· a separate entry for the public. an informal seating area with infor-
mation about the school displayed 80 that visiting parents and the community
ran get an idea of scht,01 activities. and one or more private meeting rooms.

llc)MI. 1.IKE.|·.[ 1 MI \-15

CONSIDER HOME AS A TEMPLATE FOR SCHOOL

Use friendly, - home like" elements and materials in the design of the

school. Home-like characteristics might include: creatjng smaller group-
ings of tudents. locating restrooms near jnstructiona] areas. providing
friendly and welcoming entry sequences. incorporating residentially sloping

roofs. artd including enclosed -backyards."

PROVIDE A HOME BASE FOR EVERY LEARNER

Within the physical boundaries of each instructional area. create a home
bas,· for each learner. Include eubbies and lockers for personal belongings
:irranged in small groups lo provide space for informal social interaction.
Allow' learners to personalize their space as much as possjb[e and they
will gain a more positive sense of self and take pride and ownership in
their school.

CREATE PRIVACY NICHES

Develop several privacy niches or intimate counseling spaces for one-on-

one or small group meeting.s for 2- 4 persons that are relaxing, non-threatening.

comfortable. and private. Inelude comfortable living room-type furniture.

(17) }·'ALI. 2001
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IJJSIGN MEANDERING PATHWAYS

Beware of long corridors, which are a costly percentage of a school build-
ing. Circulation areas earn double as active learning spaces for the school.
Design meanderim{pathways to increase opportunities for positive social
interaction. Use circulation to create gentle transitions from different spaces.
tak ing advantage of turns and bends to create unique areas of learning.

DkSIGN FOR SAFE SCHOOLS

'Three critical safe.school design principles include access control. natural
surveillance, and definition of territorv. Natural access control uses doors.

shrubs. fences, gates and other physical design elements to discourage
arcess to an area by all but its intended users. Natural surveillance is
achieved by placing wirifjow·s in locations that allow· intended users to see
or he seen. while ensuring that intruders will be observed as well. Adequate

lighting, glass and landscaping that allow for unobstructed view's enhance
opportunities for surveillance. Territorial rein forcement suggests that

physical design (:an contribute to u.Kers developing a sense of -ownership
thal is perceived by potential offenders. Sidewalks. landscaping. porches
and other elements that establish the boundaries between public and

private areas define territory.

find thf, wintindved tert 01 'Thirty TIii·f j<· Principles of Educational Design" ciongwithsuperblyhetpful
1770'/pirices (1 nd 6 jit[,1 1 4.i) to Tru) re l,jit -fi t 1 on . EL t h t tp AAEhbioLst ud Mi. en,47: 11'18, . edul)pn Ne Iple) ht m l.

0-L:. CEsim

HORACE

Creating small learning communities-in a new or an existing school-is no small task.

However, small learning communities are essential components of schools that foster
deep learning.

To learn more about how to foster personalization in your school, sign up for
a CES University School Desjgn Institute being held this summer.

For more details visit the CES Web site after November 8th 2001 at

www.essentialschools.org

418) FALL 2001



f Where to go for More 3

Resources j,r Using/trchitecture to Support Small Learning Communities

Here are wom, Marting points forfunding. upport and inspiration for schools planning arrhitectural
change to support persenatization and more powerjut learning.

U.S. DS. PARTMENT OF EDUCATION S SMALLER LEARNING COMMUNITIES PROGRAM

Many.,choots·jind junds to support architectural restructuring through the United States
Depart.ment of Education 's Smatter Learning Communities Program. a $45 million grant

program aimed to develop. implement or expand smallerlearning communities. Schools
work with thew djstricts to apply: applications ./brparticipation in the upcoming,·€ar ojthe
pr,4(r{im (zr€ due December 3.2001.

1196·xtte: wa w. ed.gov/ojji:es/OE.SE/,SLCP/overview. html

emad smallerl€amingcommuntties@€d.gov.

leteplvne: 1-Soo-USA LFARN

%(.H001 136.SIGN H}: 4EARCH STUDIO

The School Design Research Studio collects the work ofle#err,4. Lackner. including
fbrming Small Learning Communities: Implementing Neighi)orhoods in an Existing High

School, " which describes./ames Madison Memorial High Schoolk Neighborhoodsplan. and the
full tert of -Thirty Three Principles offducationa/ Design."eatured inthis issue of Horace.
Promoting roliabomtion among students. parents. school sta#and community-all ajected
by school desgm -·-this site provides carefutty chosen articles andpointers to resources that
benejit people planning school architectum# change.

web site: http://.schooldudio.engr. wise.edu/

email: laE·kner@epd.MArr.wisc.edu

niaiturg addre.59: Depu nment of Angineering Professional Development
College of Engineerin g. l 'niversi ty' of Wisconsin - Wadison .
1,72 North inke Street. .Wadison. IFI ·53706

l'Irk KMALI. 5(:11()0I.> PROJECT

The University· 01 Washington 's Small Schools Project at the Center on Reinventi ng Public
Education provides direct assistanre to small. strong, sustainable schools across the United
Stales. Ali'ck Lear, preriousl · with the Coalition of Essential Schools as a sen ior researcher on

**wd des©. directs the Small &·hool Project. 7he Project'.5 web site is a rich infbrmation source
f <pr smdi sdwd Jiian ners und practitioners. the Facilities section highlights several small

learning community-buildingprojects and provides links to further school building resources.
N:eb.ite: www.sm<LMis<:hc),kispiqeiv.£)6,

email: in@small.schoo/Kpoyect.org

telephone: 106-685-22:4
fas, 206 M-7402

mailing tuldreg: Sm(ill Schools Project. CRPE. Unwersity ofWashington,
Bor 343060. Sentlle. WA QA,gs,-3060

1{(}MA(:/ ,19) F.Al.I. 2001
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U.S. D}.PAK'IMEN'J OF EDUCATION S SMAILER LEARNING COMMUNITIES PROGRAM

Many schools jind junds to support architectural restructuring through the United States
1),pcirtinent of F.dicution's Smaller Learning Communities Program. i $45 million grint
program aimed to develop. Kmplement or e.cpand smaller learning communities- Schools
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SCH{)01. DESICN lit:5, EARCH STUDIO

The School Design Research Studio collects the work ofle,Ueo·A. Lackney. including
/·brming Small Learning Communities: implementing Neighborhoods in an Eristing High

Sehool, " which d.scribes lames Madison Memorial High School's Neighborhoods plan. and the

fit/l text of -771 rly Diree Principles of Educational Design.- featured in thi.s issue of Horace.
Proinoting crillabomtion among students. parents. school sta#and community-all allected
br school design-this site provides parejully- chosen articles and pointers to resources that
benefit people planning school archilectural change.

u:€b wk: http://schoolstudio.mgr.wise.edu/

rma.i£: lai.kne@epd.engr. wise. edu
mailing addresk Department Of Engineering Professional Development

College ofEngineering. I/niversig of Wisconsin - Madison.
4 32 Nor-th Lake Street, Madison. WJ 53706

IHE SMALL SCHOOLS PROJECT

7'he Universit)· of [Fashing:on 's Small Schools Project at the Center on Reinventing Public
f:ducation provides dired assistance to small. strong. sustainable schools iscross the United

States. Rick Lea r. pieviously with the Coalition of Essen tial Schoots as a senior resea rcher on
sc·/100/ design directs tht, Small School Project. 7he Pmject's web site is a rich injbrmation source
fbi· snialt schoot planners and practitioners: the Facilities section highlights several small
learning community-build,ngpmjects and provides links to.trther school building resources.

11>rb sile: irwu>.milll.srhoolsprojerl.org

em<til injb@smallschoolsproject.org
telephone: '206-685-'4214

far: 206 -221 -7402

mailing address: Small Schools Project, CAPE University of Washington .
8<,1 'f,;'f.60 . Se*tle, W>l gfiz,-3064
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f Book Reviews )

MORAL Q[ £STIONS 1. Till CLASSROOM.
HOW Trj c).1 KIDS Tr) TH JNK DEEPI.YABOUT REAL LIFIAND THEIR SCHOOL WORK

u ntten br Kathenne G.,Simon (}'ale Lnversity Press. 256 pages. $26.95)

reviewed by Ted Graf

7710 book review that foitows u·as u·ritren rnan.y weeks before the
fragli events W'.September N. 2001. 71:ose events. 1 believe. highlight
the importance oferptonny hard questions in our classrooms.

In 1993. I taught a unit on The Adventures of
Hucklebern·Finn that turned out to beabit flat.

During class discussion one morning, I made
reference to the fact that Huck had been banned

in many schools and school districts because
of its -racist overttines." -Where had it been

banned? Why had it been banned? How could

Huckg. of all the books we have read. have been

banned?- my students asked. it seemed in unison.
As I have come to learn. with help from Kathy

Sirricin's new book. Worn/ Questions in the Classroom. my mode for addressing

a bensitive issue like racism. at that moment in my teaching career. was to
talk absiractly about it and to wonder aloud why racist language might have
been rnore commonplace in the H,th century. I behaved the way Simon's
res:al·ch sugg(·sts most tear·her.s behave when faced with difficult questions
from my students: I controlled the discussion. Had Simon:s book been

51,·ound :11 ! 11;11 ti me (and had critical friends' groups existed). 1 might have
be:e n e m 1,01 cd (· r ic·cl ! o re .4 p o n d to t he st ud e n t s ' q u est i o n s a nd b r i ng to ] i fe the
issues wc: know Twain wrestled with ashe wrotethe novel. Instead. I did

whal Simon fc,tiricj manv ofus do when faced with hard questions from the
kids, i remembered that wc· had a lot to cover. and J moved us along.

Chris. an outspoken and WISerracking junior. wouldn-t let me proceed.
11(· was both inct·nbed anci fasciriat ed by the phenonienon of censorship.
In fact. he was sci agitated that he lingeredat the end of'class. as he had a
tendency to do, a i id quest ioned me on my reading selections for the class.
'Why not read only hanned books?- he asked. -They must be worth reading."

My Ihili i·('s,„ilise invokecl standards of literar.v (]llillity (thal beggedlhe
quest ion of whose standards) and "coverage." We had to read 7lie Scarlet

11(}HA('1: (21) FALL 2001



Letter and The Crucible. I argued to Chris. because they w·ere critical to

"apprec:iating" American i.iterature (not because they would awaken the
students- imaginations or their love of reading). These lessons are clearer
f.ight years later. especially when considered in light of Simon + provocative
and fascinating book.

Teaching wi·] l. as S i mon reminds us. istremendously difficult. Teach j ng
rontroversialissiles and moral question.8 wellasks even more of a teacher.
11 asks us tii know filir subjects and topics from many different perspectives.
and it asks us to be brave and o pen- minded. As Simon points out. to wrestle
with moral essential questions means to embrace the Coalitions second
corri m n principle. less is more, ina sophisticated and hold way: it means
we / ri i Al 1(·arn to practice: pedagogical neutrality (not to be confused with
mor:11 ri·lativisrn),and we must try to conceive of our respective disciplines
ils more tharia set of plots, terms. dates. orcharacters. In reflectingon
I)(:w·cy'.s work, Simon writes, "Our aim in curriculum design must be to
conne(.1 thi· ret·ord of humanityfs greatt inquiries tothecuriosities of'thechild.

Ast a daily practiii(,ner, I know iliat the lofty rhetoric of Dewey is hard to make
real, but i als;o know how powerful achildscuriosities can 1,(:. Chris was
willing a id eager to help me rede.sign my English class around questions of
renst,rshipand irc:(dom of expression. linfortun:itcly. I was not ready to
lica r h irn . 5 i nion k now.s t hat not a ] 1 of us may be ready to hear her. and while
her book identifies many of the obstacles to the kind ofleaching and learning
we all wish for.she. spends the bulk of her time getting us intio the classrooms
;ind Ilic ni i i <1.4(}f trachersand showingushow ilmight he different. If you
wanlic) jurnpstart 111(· way you thinkaboutyourdiscipline. read it. 11'vouare
eagrr ic> ser the -trachable mornenfs- in your school differently. read it.
And lasily. it'you appreciate bul at·en't sure what to do with the hard ques-
lions Ihal corne fi·c, m our students. read it. Woral Quextions in the Classroom
will helpyou hearthern beller.

lid Gnifis thw ANsi,mrl /1,·ad at IFiukinsonS,·hool in Hnrtford. Conn ecticut and Presiden ifthe
Can/ifirin ts Errfu lne liourd. Katherine G. Simon Is Directoro),[ ReRe'anh and Fir(12(.#i<inal ili.ipbpment
t CES Nmma
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REATING EW CHOOLS:

HOW SMALL SCHOOLS ARE CHANGING

AMERICAN EDUCATION

£*Ins Clinehy. editor

{T€ochen Colleze Presi. ·240 p'lge*. $23.95)

++++++++

++++++++

++++++++++

+++++

In (frea ting New Schoots s introduction. Evans Clinchy-Senior Consultant
at thr Irixtitlit{: for Responsive Educ·ation at Northeastern University

questions th(' pos.sibil ities of autonomy within large districts. specifically
Boston and New York. Linda Nathan and I.arry Mvatt's chapteronthe history

arid trai ) ·c:tory iii' Fenway Micidle College High School compellingly describes
that autonomy. specific: challenges to it and the exhilarating and exhausting
work Ihars a ri:sull of it. The additional essays in the Boston section. by
Hohert Pearlman and I)an Fri:nch. exaininc·thedislrictand state rolesin

fundamental. progressive school change.

firci/ing New Sch,mis' New York section features Ann Cook's narrative of the
Ira nsf'ormation of the Julia Hichman Educational Complex, which provides
Iin insider's view o fone ofthe Countly' S most successful small-school
r(:structin·ing projeeis. Analyses of tbe roles of the city's public school
system Ir:,clership. theteachers' union. individual teachers and outside

s,ipport groups round out th(· New York stog.

Creciting New Schools concludes with views from Debbie. Meier and Seymour
Sarason. Sarason reviews past school re.forms. observing. -11' the governance
system is not explic·lily designed for and obligated to creating and sustaining

'Iher '66'irlf.Ai '641 13'f O'MW:+Fi\'0 11277)iiT'*14+. Nfh,il Nir· tiyarr r,Dri *il'i 77)Til'irmt +ID d'tup-
poilit :incl, liv al,y cost be,irfit :111.1]ysis. remain wastrfulin the extreme."
I'lii.sgic 1 111(inilion that ch:inge won k .slick in :i litistilt· pi)]itical climate serves
asa powerful 17'inincirrol'the need for truly systemic r('form.

il<)RA(:E

reriewed brli/1 Dm·idson
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ONE KIDATA TIME:

816 LESSONS FROM ASMALL SCHOOL

by Elwit Ler,ne (Teacher, Colege Prers. 1-6 pages. #8.95)

++++++++

++++++++++

++++++++++

+++++

One /L-
Kid /107
11 a ]Iia,1,1 -

Timet' -Iuil +
+++ ,/PBIg LES:7220/

mull /chool

Et.lart.fv,Ae-

1' rt-*d, by Trd qbir ind lom Pit,.

++++++++++

+++++++++

++++++++++

++++++++

One Kid cu a '/ime: Big /.essons.f)·om a Small School details the Metropolitan
Regional Career and Te(·hnical Center. better known as the Met. 1'11 ronfess:

scirric i i rn(:s when I read about great.schools, I sense· thal I'm peeringdesperately

through terrariurn glass at a happy ecosystem. clearly successful but myste-
rious. I'rn left thinking. -Wi.11. thal'A great. but what did it take?" Eliot Levine
61·(·akx thi· glass and Irts us in. showing the Met'sgrowth. process. challenges
;Ind dilemmas.

Oprning I}w Met in ic,c)6 in Providence. Rhode Island. 1)ennis Littkyand
1<11 jol Washi, r aimed high, creati ng the Met as a srnal] high school devoted to
experieritial Ic·:trrting thrc,tigh internships. high academic standards and
personalizc:(1 sc·hool expe rience. Wi,Mhorancl Littky al.Ho lead The Big Picture
Cornpariy, whir}i works to influence schools in Rhode Island and beyond
m follow th (: Met's principles. They use the Met as living leverage to change
(:{luration. No (lot,1,1 the.y'll lic· helped by One Kid at a Time, as will olher
rclucators looking for ways to m:ike their schools powerfully relevant to
111(·it·,slutlenfs. 1.evincol'fers detailedanalyses of 1.778(Learningthrough
Intern:ships, the core of the. Met) and other aspects of learningatthe Met
-inc:ludingrommunity conne(:lions. exhibit ions, advisories, and the

sc:hool'x.·dantliu·(Is for sitidents, express(·d as sets of skills and habils of
mind. While Irvine is (·1(·arly a huge fan, his love for the Met comes through
in his :ibility fi) he rrilic·:11. Irvine challcnges th (· Met, for examplc·. to tighten
5 nd qitatintify its expectationm of sturlrints. One Kid at a Time lets us in. past
|he g|:ISS, :111(1 K:itiSI'it·.4 our lirrd to itridersiand whal it takes to ronnect kids
1  live.sof h·:irning 11 11,1 +Iiccess.

HOHA(:1

nx#und b,·./i// Aw,dson
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A SIMPLE JUSTICE:
THE CHALLINGE OF SMAI.I. SCHOOLS

IF:lizam A¥r'5. Wic·harl Alin,ki-& Ga/,neUe Li,in. editor,

(*er·hers College Press. 224 po¢[es. $21.9 V

*.++

a *npl
+++ ice

+

++++

+++

+++++++++

+++

Arlivistxand chronirlers of Chicago/ssmall schools movement. editors

William Ayres. Micha(:1 Klonsky and Gabrielle I.yon have assembled fifteen
upi j fling. in forniative e.ssays inA Simple /ustice. Offering history. philosophy,
viillural (·rit i(·i A m. p(:dagogy and calls lo action. the various contributors make
explicit the ronni·(·tions among sm al] schools. social justiceand educational
r.quality. Charle,; M. Paynes examinalion of the socially progressive heritage
of Mississippi's Freedom Schools links the small Mchools movement with
1 )60's Civil Highis work. remindingeducators that the work they're doing
in r.hools I oday has powerful social and historical meaning. Deborah Meier
provide.4 -1'he Powe r of Relationships: a concise think piece. Pedro Noguera
reflects ori theirri pli (·Illions of educational achievement in Barbados. Mosi
effective al·c Itic· varic  pot·Iraits of sma| 11('arningcommunities. Amongthem:
a n i nt ervicwwith Tainara Witz.1. head of Te] pochcall i,a sma] 1 Chicago K-8
Mritixil devoted lo Mexican artsand culture, and Nancy Mohr's -Sinall Schoo]M
a re Not Minialigre I.arge Schools," wilh incisive reflections on her time as
principal at Universily liright< High School in the Bronx.

Gil St.hmer|rr ends 111( {7}|lection wilh -Engaging the System.- nin pages
(hal conet·c'tely assist rdigrators:ind leader.s who strive to expand iheexis-
truce 01' wel l ni n <niall schools frorn iscilat ed hot house rarities to 111(· norm.

posxible in al| places. many in numberand necess:arily differentialed. 1 f you
fic·ed to ast;'mhle.·1,·Rtinicnts, persuasion.s.ind inspirations in support of
small schools :ind worial i "slice. allyyourseIfwilli thr autlicirs<·tillected in
1 Mm41' 111.04.

11{>RAC·F

n,viewed brJill /)m·id.son
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MAKING TH F. GRADE:

RE.INVF.NTING AMERICAS SCHOOLS

by TonT iragner
(RtiuttedgE. 2{i8 pages. $22.95)

+++

'++

Iii Mal·ing the Grade. Triny Wagner clarifies the need for school r.hange in
o [·cler to urge polirymakers and school leaders to work concertedly on

r,jui·;,1 ion's real problems. Wagner. Co- Director of the Change Leadership
Groupat Ihi· Harvard Graduate School of Education. distinguishes between
(·ill 17'nched thrcata (achic:vi:Int·rit gaps among dilic: rent groups. outdated
g{):11.4 and obsole.scent curric'ula)and the quick-fix (and therefore.. ultimately.
1(·sschillirriging) so filleci problc.ms that politiriansclaim will besolved
hy high stakits st:indarclizc·cl i f,ligh love. Wagner locuses on fourchallenge.4
to excellent education for all: What should students know and hr alil{: to do

ariel who shoultidefiric thal? How can testingand accountability actually
11(·1 ]) s[:hoots :ind students? I lowdo we motivate students to ask more from

111('ins(·lves :1 ild it·om school? And who will provic!(:the (rucial policy

1('91(Irrship 111,71:K (|{·Sperately nec'(1(:(| to procitic: truly great schools?

As Wagner unlang]:8 overused rhetoric:. h(: examines the attention-getters
tearher pay and accouniability, .school choice. school size. rechnology

iiii'il,ion noling what worksanci whals missing. [leconclud{:sthatinstant

fixes wori k produce last ing meaningful (: harige: agood school is the complex

i'('811]101'lorig t{'i'ni (·(ji,prralion,imongs('hool anti polic·y leaders. thecom
flilttlity,Kill{j('111:¢and 111(h·('urri rula. Making the Gmde use fully describes
anil del'ends progressive..school rrform's prize jewel: the helic.f that authentic,
rilgagrd leariling |(:ads to inlelle(.11!ally skilled adults. Wagner's suggestions

111,11 Mill(|('1,1.5 (mght 14) .11(1(·1·Slat)(1 111{#ir worl(1% derply. not to memorize
i :1(1 £11)an(1(,11 Iraignwnts of learning-·ainito resonate with a wideaudience

of sc' h <ic,1 people. politiciansand  arents and aim to get everyone |bic'inat in
thrMame dit'('('lion. |1(·;1(1('(1 1(,wal·(1111(' Kil]1}(' gOaIS.

11[} RAC . P:

irrit'wed M·jill ilariii,son
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BESPONDI.NG TO THE EVENTS

OF EPTEMBER 11. 2001

Ass this tssue of Horace was going to pres.i. the traguip& ents of.September i i took place.
Te Giked Ted Sizer to help us aU think about ways to respond·

Theodore R. 3zer

What do w·e tell the children? We tell them the truth.

- How we do that tellingwill depend on the youngstersages and maturity, but even the littlest amongthem
know that something terrible has happened. To express

 nothing teaches a savage lesson in unconcern.

What do we tell ourselves? To identify and to resist

, violence in all its forms, including those seemingly
petty jnjuries so easy to overlook in our schools'
routines. even those that flow from heedless words.

To take the time to talk issues out. thereby deliberately
hear·irig witness tri a peaceful proc:ess for the resolution of disagreements.
72, address honestly the inequities in our own schools' work which, especially
when translated on to a large canvas, are fuel for violence. To give fresh
prrimirwric·i. to the: study of the humanities--of history. of the human
search for mcani ng, and of the expressions of that meaning- that embody
1 ht: best as well as the worst of humankind. Only by deeply understanding
r,ur human frailties. past and present, can we lessen the chance of our being
I heirviclims.

|'crl'c) rism is I hearilithesisof informed andlovingeivility. Ourjobisto serve
I hr laitcr by pi·,ic:t ic·i rig those virtues ourselves-each of us-abundantly and
vixibly. The children will watch us. and thereby learn.

In}HAC tx; l Ai./. 2001
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4 Innovative School

Design for Small Learning
Communitites 3

If/e shclpe our buddLIngs. thereafter. they· shape us. --Sir Ifinston Churchill
YOU haw to know a lot or else. -E/liot [Fashor

Hadiant Mt reams ofsunlight. Wireless networks and handheld computers.
Wir,flt,W +Cats, lialconies. triple ·story atriums. curved passagewayx. uphol-
st('red furnituri·. multi funclion meeting rixims. huge closets and rooflop

garili·ns. Sn, whatarr youthinking of? Schools? 1 fyou-re not. :cadrpof
Galition schools airns to Thinige: your vision of educational architecture.
They have rf·in iicic: 1 }Ii· p h.¥Mical structure.8 of' A(:hot,1*10 support iniall learning
communitiesand the work (il' inc:(,rporatingtheCES Common Principles.

Conlition K<·hoci| 1(·aders. trachers anti st{ udents Inake radical changes from

triditiorial (:clucalional practices to produce authentic, connected learning.
()11,·n. t his ilic·gi ns i·<·19,ri,1 ing in 11(· literal St'lise- reworking thi· physical
:Ii·rhili·(·turi fil'MI:11001 1,itildings. Irlorder to create thc· possibility for
M m Ic, 1 % 1, 1 ),· :1('l i ve. 12 i r k:a('11(:rK 10 (:im rh. and for everyone lo k now each
(,111,·1· well. (:1·.S s(·11<1(11% (·reale envirotirn(·nfs where students can move

an,u nd . rt· i ti·. zi nd work . I ri the:se Main{· H pac·(·s, trache rs move w ith 1 hem .

i.scaping the finnl ofilit: i·nom. Hining will}individuals ori, Few stu{1(: 11 1,4 in
quirt Mp:,i·(·s. a nd joining with othert pitche·rstn work across disciplines With
141·ger groups,

1)1'1'1}1{11 \113 1,)it\%/11}1%1'Ill ·\11(,1{AN(,1

Large cornpri·liensive schooll, bitill n hall'· century or lor}g('r ago have reached
1 111·i r phyxical an  p  agogical l i 1 its. Ni, m 1)('i·s of st m le ni s t ivet·whel m t hr i t·
Capilrilic·K. Thry'reaging, crumblingand not working fortrachersand students.
Accot·(ling[  the National ('1(;aringlic)118('12)!' 12(111(·ational Facilities. United
S u i t es pu 1,1 i r .( · hoo l d i st r i rth a rt ' s l at ed t o s p e n t l i w ( '11 ly - e igh t a nd a h a l l
hilliond ll:irs in·001 to Imild nr.:irly Iwohundred million square fert of

tic·w or rennv:iti·il sc·1cils. 8,11 what willthese i ew or revanilwil sc·hooli

look like? Slateand distrirt gitithoritic's in;ly well push toward apparent

([licitigh like·ly false) economies of scale and try to propel schools into buildirig

11(,It ·":1

-
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Recently, some Coalition and other innovative schools have seized upon this

ripportunity for change. ehoosing and sometimes fightingto create facilities
diyigned for tearhing and learning on a hurnan scale. Some have done away
wil}j rlassrooms and corridors and have. created new·. flexible spaces that
su 14),irt j nic· rwoven disciplines, projects an(j exhibitions. and intimate

Ii:arning. (}Iher,; pursup· and achieve those goals within old school buildings
thal havi· lire·r, wri:stled into the kind ofshape that supports personalization.
st,Btained inquiry, and the bed rock of solid community both within the
8(:hool and beyond. All airn to create schools that communicate the real
worth „1'cclucition. As Iii·idi Early, sc·irrici- teacher at Noble High School in
North lierwick. Mainw, says, -Kids are used lo being in thi spaces that they
think th¢·y cdc:xc·rve. W}lat mthools look like tells students what they're worth.-

1011"1011,1*411\111(14

Physical spare reflee:ts edur.:tional philosophy. Educators who reorient

physical spare 10 1,uppor! essentja} learning agree: set clearpedagogical and
sciri:,1 goa ls be fore you organize' space. Ann Cook, Co- Djrector of Urban
Academy, a xmall Manhallan high s(·hool lhat shares sp:we in the Julia
Itic·liman Edili:.itional Complex with SiA f,ther:tutonomous schools and three
1(·arher/studi·ril service centers, advises, -Refore you do anything, make a

Hl)1(/\CE

Educators who reortent

physical space to support
essenti.at /gaming agree:
set cle,ar pedagogiral and.

social goals bejbre you
organ,ize space.

N i 1,1 i ' 1111*1 &*i ia l im i, n e n i m n c e - wa rn: .  m i t i n g un d pi n e·,1,1,1 al
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Ni,We. /14rh Sch,1,1 - stillmaxe firsrgned to dmible ns u pmE twre Apfiry.

commilment to small. 1) poicle· rd u (·ationally thal it s impoi·tant m have small
learningrommunitics. Build ihe: whole schoolculture. Then vou candral
willi how !,1 support il arrhite{:turally, aftery(,u know what you're doing
p rograin malic;11 ly:

St,Irling iii 1993. Chirago Vocational Career Academy remarle its space to

Icirm ten separate academics. lts then principaL L)r. Betty Dei;penza Green.
now [) i rectoi· 01'[}ir National Iiigh Schoc) 1 Initiative ai l he Smal  Schools
W„rkv}itip lia,iril 1,1 the Univerail¥ of Illinois al Chicago, reflects. -Ever¥one
wailix Kinal| 1,111 il (loesn'i mean :irwthing il'you won'l do other work that goes
alcing with il. You ran have a bad small school:is well s a bad large school.
1,1,41(·ad iii'xlartink from I h (· physical. you m:·d ki s  1 with the program .v<)11

know .vow 11,·c·d 10 Imvc. Thrn.you cam iser howy(}111· existing Structure won t
"

Ii·t y,m rio thal. And ihen you do the work of making physicalchanges.

Noble High School nicivrs int{,a new school building i his academic year.
Ilridi lirewrr. MI)('ial sluclic·K leacher. kriows lh:11 overadecadeof innovative

C ;c);1 |itit) 11 pia(' 1 i re prepared the community to plan s par{' thal would allow
I lw 111 ki t 'cill imw llwir missi ( in. "Wr Im<1 111(' phil{,Mop h v first. Ca n you imagine

the itight n iii n: if we tried to start :111 kinds of new things in our school after

}1(]/SA(:1 FAI.[2001
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we moved into a new building?- Pamela Fisher. former principal of Noble
and catalyst ofthe new building project. agrees. askingthe Noble planning
team'K fundamental question: What would the physical design of the learn-
ing environment look like to fulfill and to enhance the beliefs of the school?

11'Kill<*1/,ihvt(,(,(jil'1 ff ills

CES educatcirs and students experience traditional school architecture-
1,ing hallways, enclosed. isrolatt·d classrooms-as linear and disconnected.
rvt,king assimbly line ethics anti fireing separation. To enable connection
in Albuqui·rque. New Mexico. Cle.vrland Middle Sehoot (·reated -families."
ir.4,(·hing teams with srnallstudent groups looped together for the three -year
Ischool f:xiierience. In the Ieginning stages. confronted with the limits of
a portable classroom. tracher Wayne Smith and his tearhing partner took
m,111 ·rs into the:jr own hands. -In the second year that we had our family. we
moved into a double portable divided by a wall. We were used ti) inl erdisci-
plinary work and wr nveded a huge area. We put in a work ordeer to have the
wall ren mvcd. 1,11 I the district said no. So we went in with sledgehanimers

and ],ick,ip, arid took thi· wgill out.- Smith. now Cleveland's principal.laughs
as lit: ret:alls his renovation project. The wall demolition bc:Kan a push at
61(·velarid for more flexible space throughoul to support the school-wide
1;imily groups.

11

r---

-

11 11-------- 1

one 4/1/trrn Noble High Schnol ron jifilinti, ps

11(JIIA<:1 (43

You have to build

flezibility into any
new building,·

youre building schools
tha,tyou kno·w
will change.

F'Al I. 21)01
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As trintled ass somf: tea(· hers may be to follow Smith s lead. most schools use
disc·ussi fin. not Bledgehammers. to find ways to create spare that supports
small. independent learningcommunitief. Je ffrev A. Lackney. -Assistant
Profeitsor in Engineering Professional Development at the University of
Wisconsin Madison. worked withstafiandstudents at Madison's James

Madi,ion Merni,rial High Srhool lo develop the Neighborhoods project.
whic:h rreate,i lour large spares for smdent governanct.academic. enrich -
ment. and (:1(,se. t{·acher studr·nt contar·t. Respondinglcistaffand student
desire·s. Ihe Neighborhoods plan create's personalization and inic·reases
own,·rshi p and rontrol arnong students. in -Forming Small Learning
(:fir,imunities: Implementing Neighborlicic,ds lij an Existing ]1 igh School.
1 :c·kiii:y clescribes thi: Neighhorhood,; proje:ct: Memorial has gaihered its
i.600 students into Backyard. Bloc·k and Neighborhood groups. Twenty

The Neighborhood Project
at James Madison Memorial High
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4 neighborhoods make up the James Madison Community

0,·,1 ime r,immim impx M jam ef Mii disil,1 Wi.morm/ /figh Sr-hm,1

sdi 11,1,·tils :li·i·i,Nx the grade [evels and one tcacher forin a Backyard group.
I'lie Backyard group is the coregroup, like an advison, and replacinghome
rooms. Five Backyard groups form a Block grotip. The Block group plans and
roordinate.sa variety of ac·livities. surh asservic·r ]·arijingprojects. Five.
[flork Tivitivs ('c),111)ine lo make rach of the four Neilrhborhood eroups. each
Nrighl,cii·hmid c,(·c·iqrn·s :1 ti<·wh· remodeled sparr withiri 111<' schoal that
is 11{,111(· b.iw for irK Mttld{'lits ;ind trachers. 1)1·. P:im<,la Nash. Mrmorial's

11()HA.l'F FA].I. 2001



principal. used a United States Department of Education Smaller Learning
Communities Program grant to plan and build the Neighborhoods. which
w·fri: constructed during Sum mer 200 i and are in use by all students this fall.

*

In planning its new building. Noble tackled the issue of how to create
1,mall. pi:dagogically autonomous groupli in a new school by creating fifteen
independent learning communities. each populated by four teachers and a
hundred students. Each community contains storage areas. office space for
te:,(·hers and support staff. a project room. classrooms with moveable walls.
a m·ir·rier· jah. and a central multi purpose room. large enough to acc·ommo-
rlate 111: learning cornmunity'sstudents and staff. Each community is the

cr:ntrallearning spar:.and hangout for its students and teachers. Greg Bither.
Nobic: s Assistant Principal. describes thi· new building: -The communities
were designed with the idea thal group'; of students and teachers will take
ownerithip of (:crtain spaces.-

|lrt'uln,|t,rWI'llMi'4;ty*If'fl1,Flll,|111lbl|,1|1'11; Debbie Wei fr
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